[image: image1.jpg]



It Begins with a Spark: Lesson Plans for 11th grade


In the struggle to balance the academic needs of their students (including testing requirements) and the social, emotional, and other “whole person” needs of the same students, the core foundation for success is the development of strong, caring adult-student relationships.

The concept of sparks provides a concrete, focused way to begin or deepen those necessary relationships that is grounded in the strengths, interests, and empowerment of the students themselves. And when students have those relationships and they know their sparks, they are more likely to thrive.

At Search Institute, we’ve been studying the concepts of sparks and thriving for the past five years. Thriving young people are those who are not just surviving, not just getting by, but truly doing well—aware of and using their interests, talents, and abilities; achieving their goals; living up to and even beyond their potential.

We’ve discovered three things that, when they are all present in a young person’s life, greatly increase the likelihood that they will thrive:

1. The young person knows their “sparks,” the special interests and activities they are passionate about

2. He or she pursues those sparks and uses them to contribute to a better world

3. The young person’s teachers, parents, and other caring adults support, encourage, and help her or him to explore, name, and develop the sparks.

The following three lesson plans are intended to 

· Help students understand the concept of sparks and begin to explore their own;

· Convey the importance of adult support of sparks (spark supporters) and encourage students to seek more; and

· Guide students in identifying at least one spark and consider how to develop it.

As a result of having students work with these lessons, we expect to see students show some positive change in regard to academic self-efficacy (“I can do it!”), engagement in learning (“I like doing it!”), bonding to school (“School is a good place for me!”), and mastery (“It’s important to me to do well in school!”). When students show growth in these areas, that growth is usually accompanied by or leads to stronger academic success. 

Timing

Students will be taking pre and post surveys to measure their knowledge and awareness of sparks, levels of adult support for sparks, and the factors noted above that lead to increases in academic success. The pre-survey will be administered in early September, followed by the use of these lessons and other related spark activities. Then the post-survey will be administered in early or mid-December. Suggested timing for the lessons, then, is: Lesson 1, September; Lesson 2, October; Lesson 3, November. The goal is for all lessons to be completed by December. Activities vary in length from approximately 20-40 minutes. Variations are noted to give you options in how you teach the lessons. 

How you complete the lessons is up to you. You might do a full lesson’s activities during one or two class periods or you could spread the activities of a lesson over a week’s time. Some teachers or counselors have made a spark activity a weekly occurrence in their classroom or partnered with other teachers to present the lessons, as well. The section “Going Beyond the Lessons” at the end of this set of lessons indicates ways to infuse spark into other subjects, too. 

Your Colleagues

Whether you are a homeroom teacher or the teacher of a specific subject, you may find that teaming up with another teacher is an excellent way to work with the sparks materials. For example, you could introduce a lesson in a homeroom or advisory period, and then your colleague could do a relevant activity in an English, science, or math class. Some suggested activities are noted within and at the end of these lessons. The possibilities are limited only by your time and imagination!
Notes about the Prototype

This set of lessons for11th graders is a second prototype version that has been revised according to feedback from you and your colleagues. We hope you will have great suggestions for further improvements, clarifications, and enhancements. Please keep track of what you use, what works, what doesn’t, and what you create on your own; there is a checklist at the back of this set of lessons where you can check off what you’ve used and comment on it. You will be asked in December to share with the Sparks Team at Search Institute your comments and ideas.

Even more important, please keep an eye and an ear alert for how students respond to, react to, and engage with the material. Do they enjoy the lessons? Do they seem to engage fully with the concepts? Have they begun to take action in exploring or developing a spark? Does learning about their sparks seem to make school more interesting to them? You’ll be asked to share ideas about this in December, too. The Sparks Team appreciates your willingness to use these prototype lessons and will value your input and feedback!

Four Tips on Teaching and Talking about Sparks

1. In order for many people to talk about their innermost self, their dreams, their passions, they need to feel safe. Keep a close watch for teasing, put-downs, or other negative behaviors that could affect students’ feelings of safety. 

2. Remind students that sparks are not limited to things that come easily to them or that they already know how to do. People discover their sparks at all different times in their lives, and their sparks often change over time. Students can look now at current sparks and potential sparks that they might become passionate about. And they can practice and work hard at learning about the new sparks they try out. 

3. Help them understand they can become smarter and more competent as they try new things and practice new skills. Almost everything is learnable! Praise them more for perseverance, willingness to try, discipline, and hard work than for their natural talents.

4. It’s not enough for a young person to have a spark and a supportive adult or two. Two matters of character are vital as well: a) learning the motivation, optimism, confidence, and discipline to practice and develop a spark, and b) using that spark to give back to or contribute to the world.

We hope you and your students enjoy these lessons and find them useful!

The Sparks Team at Search Institute

For more information, see the book Sparks: How Parents Can Help Ignite the Hidden Strengths of Teenagers, or visit www.IgniteSparks.org.
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It Begins with a Spark: Lesson Plan 1

Main Concept: Finding Your Sparks
Before the Lesson

Think about the first time you heard about sparks. What did you think about the idea then? How did you answer on the sparks questionnaire, if you took the one for school staff? Do you have passionate interests, or sparks?  Now think back to when you were in high school. Did you have any interests and hobbies that were real passions for you at that time in your life? Did you believe you could be anything you wanted to be, or did you feel as though your possibilities were limited? Did you know yet what you might want to do for a career? Be ready for questions from your students about your own experiences.

This first lesson endeavors to engage all students in discovering and exploring their sparks and their own ability to take steps toward developing those sparks. You may find it particularly helpful to do the activity along with your students, so that you can share together—as people, not just as teacher and students—your current and potential sparks.


For 11th graders, the concept of sparks may be particularly relevant as they begin to look ahead to their future adult life. Help them understand that a spark can be related to a future job or it can be something special they do outside of work; people do it both ways. Some 11th graders may be reassured by the idea that most people discover more than one spark during their lifetime, and that many young people their age are just beginning to explore potential sparks. They may also be reassured to know that many people don’t discover their sparks until their late teens or twenties or even later.

Rather than something new to stress out about, a focus on sparks is a positive way through the confusing, difficult transition from adolescence to young adulthood. Exploring and developing a spark can be a helpful guide as 11th graders are increasing their independence, discovering the importance of self-awareness, and seeking self-sufficiency. In addition, identifying and developing a spark can offer a positive opportunity for students to seek inner motivation and master the process of setting and achieving goals.

Objectives

In this lesson, young people will:

· Learn what a spark is

· Understand why sparks are important

· Begin to explore and name their own current and potential sparks

Materials 

You will need:

· The lesson plan and a copy for each student of the relevant handouts.

· Sparks tally sheet

Opening

Distribute the first handout. Begin by talking with students about how it is different to be a teenager in high school rather than a student in elementary school. (more privileges, more responsibilities, growing up, more choices, more opportunities, more independence, more pressure) One important way that you are different now is that you are starting to figure out more deeply who you are and what you may want to do in the future. Today we’re going to start a set of activities that are intended to help you explore exactly those two things.

Finding Your Sparks (15 minutes)

Share with students (and ask for comments if you have time) that it can be difficult for people of all ages to discover what they want to do and how they want to do it. Say: But there are usually some clues in a young person’s interests and activities. Here’s a story about a boy and his mom that shows that. Tell or read to students this true story adapted from the Sparks book.

Leah Adler was a little concerned about her son, Steven’s, behavior. Once, when his parents asked Steven to paint one bathroom wall, he painted everything in the bathroom — including the toilet and the mirror. He spent a tremendous amount of time trying to scare his sisters by making eerie moans outside their windows at night or kidnapping their dolls. He seemed to feel different from everyone else, like an alien.
Then Steven joined the Boy Scouts. For some reason, Steven became fixated on the moviemaking Merit Badge, so his father bought him a Super-8 camera. When Steven made a full-length movie and convinced a nearby theater to show it, his mother put up the letters on the marquee and was relieved that Steven had finally found a hobby. 

Then Steven said he needed his mother’s kitchen to shoot a scene for another movie. His mother agreed, bought 30 cans of cherries, and helped Steven cook them in a pressure cooker. Leah was thrilled that Steven was filming a movie about cooking, but Steven wasn’t interested in just cooking these cherries. He wanted to film exploding cherries. Leah said that for years after that, she had to wipe off the cherry residue every time it oozed up from the wood in her cabinets.

Today, Leah is very proud of her son, and she knows that a lot of this perplexing behavior has made her son who he is today. Most people now know about Leah’s son, the famous filmmaker Steven Spielberg, even if they’ve never actually met him. His films include wonderful tales of aliens, such as E.T. (The Extra-Terrestrial), and such heart-stoppers as Jurassic Park and Poltergeist.
Ask: What was Steven’s passion? Was it clear early in his life or did it take awhile to be revealed? Point out that while scaring his sisters was not a good example of using his creative thinking, when he channeled that unique thinking into film making, he was able to provide audiences with great entertainment. 

Finding Your Sparks (30-35 minutes)

Invite students to read paragraphs of the front page of the handout out loud, starting with the definition of sparks. Check in along the way to be sure students understand what a spark is and what the benefits of having a spark (or two or three) are.


Then have students turn over the page and silently look through the spark clusters. Ask whether any of the words are new to them; if so, have one or more students look up those words in a dictionary and read the definition to the class. If you have a copy of the Sparks book, you will find more examples in each sparks cluster, in case your or your students get stuck. 


Have each student work alone or in pairs to choose up to three clusters and then three specific sparks. Ask students to share some of their sparks, if they are comfortable doing so. Have them hand in the worksheets so that you can get a sense of your students’ sparks and potential sparks. 


Processing: Ask: Are you surprised at any of these spark clusters? Did anyone have a spark cluster for himself or herself that isn’t in the list? How many of you chose a cluster or a spark that you’re not good at yet but that you want to explore? Can you imagine how finding and developing a spark can lead to the good benefits listed on the front page of the handout?


Teacher Tip: It’s possible you’ll have some students in the room who do not want to reveal their spark to classmates, perhaps because of lack of confidence or fear of being made fun of. Remind students that there are many kinds of sparks and they are all valid; every person deserves respect around their spark. A spark is something to celebrate!


Variation: If you have some extra time or if some students are finding the choosing difficult, you could use the bullet list that follows this lesson as a handout, which tells how a variety of students found their sparks in interesting ways—in a magazine article, through a challenge from a parent, through eavesdropping, a school assignment, even a natural disaster! 


Another variation would be to use the sparks activity as an introduction to a module on careers or future jobs. Students could prepare PowerPoint presentations by finding out in some depth about one or more of their current or potential sparks.
Next Time

If you like, you can use the provided tally sheet (or your own created Word table or Excel spreadsheet) to see how many students chose sparks in each clusters. Be ready to hand the sheets back to students prior to the next lesson.


Provide to students the handout for interviewing a parent or other person who knew them when they were young. Ask them to take it home with them, find someone who knew them when they were young (ages 4 to 7, approximately), write down their answers, and bring the interview sheet back to school for the next lesson. 

Teaming:  Math - Share the handouts and tally sheet with one of your students’ math teachers and have their students come up with percentages of students who have sparks in each cluster and prepare graphs or charts to bring back to class.

Art - If you are teaming with an art teacher, the teacher could have students work together to create a “tapestry of sparks” in your classroom. Students could choose an image such as a fire with multiple sparks rising from it or a tree with many different kinds and shapes of leaves. Create the image from colored paper on a poster board or bulletin board or with some other media; give each student a paper spark or leaf on which to write their spark, if they are comfortable doing that. After writing their spark, they can staple or glue their spark/leaf to the main image. This can be an ongoing process; students who aren’t yet sure of a spark can save their paper and add it later on; students who come up with more than one spark or a different spark from their first one can also add to the image through the semester or school year. Other options could include collages or murals of sparks or artwork that expresses the feelings of being involved in your spark.

Finding Your Sparks  



Name ______________________
A Spark

is more than just a passing interest or a talent. It’s what you’re passionate about. It’s what unleashes your energy and joy, gives your life purpose and focus, and allows you to make your own unique contribution to the world.

Everyone has, or can have, a spark, or two or three. You recently filled out a questionnaire about sparks; do you remember what you said there about your sparks?


Whether you know any of your sparks now or not, it’s definitely worthwhile to explore identify, and develop one, or two, or three.

Why?


Because new studies from Search Institute, right here in the Twin Cities, show that teenagers who know and develop at least one spark and have three or more caring adults who help them with their spark are likely to have some great advantages and benefits:

· Higher grades in school

· Better social skills

· Better physical health

· Better school attendance rates

· More likely to volunteer to help others

· More likely to care for the earth and its resources

· More likely to have a sense of purpose

· More likely to say they are “on the road to a hopeful future

Those are all good things to have, and things that can lead you to success in school and in the future.

But that’s not all. Teenagers who have a spark and the “spark supporters” who help you develop it also are:

· Less likely to experience depression

· Less likely to engage in acts of violence toward others.

So, more good stuff. Now let’s get to the exploring! On the other side of this sheet is a listing of some of the most popular clusters of sparks. Your goal is to read through them, choose up to three clusters, and then name three individual sparks (you could have more than one spark in a cluster). These can be sparks you have already discovered and are working on, or they can be sparks that you are interested in exploring or trying, or a mix of both. 

Spark Clusters 

(with just a few examples for each; there are many more sparks in each cluster!)
1. Music: Instrumental

guitar, piano, tuba…

2. Music: Conducting/Directing

leading an orchestra…

3. Music: Composition

writing song lyrics…

4. Music: Performance

choir, playing in band…

5. Visual Art

painting, drawing…

6. Writing

poetry, stories, plays…

7. Dance/Movement

ballet, modern, karate…

8. Other Creative Arts

cooking, fashion…

9. Building & Design

architecture, drafting…

10. Leadership

student government…

11. Entrepreneurship

starting a business…

12. Sports/Athletics

soccer, swimming…

13. Learning

math, science, history…

14. Teaching/Coaching

a sport, a language…

15. Relationships

being supportive…

16. Serving, Helping, Volunteering

tutoring, counseling…

17. Nature, Ecology, Environment

protecting wildlife…

18. Animals

raising, training

19. Computers

web page design…

20. Comedy

telling jokes, improv…

21. Speech

debate, news anchor…

22. Spirituality

studying sacred books…

23. Drama, Theater

acting, directing…

24. Photography/Film

video, animation…

25. Living in a Specific Way

with joy, caring…

26. Reading

novels, biographies…

27. Advocacy

for children, justice…

28. Family

ancestors, being together…

29. Outdoor Life

fishing, camping…

30. Journalism

radio and TV production…

31. Mechanical, Engineering

electronics, repair…

32. Solving Social Problems

poverty, homelessness…

My Choices

	Spark Cluster
	Specific Spark

	Example: Leadership
	Example: Motivating a group of people

	Example: Other Creative Arts
	Example: Designing my own clothes

	
	

	
	

	
	


Tally Sheet for Spark Clusters

1. Music: Instrumental

____________________

2. Music: Conducting/Directing

____________________

3. Music: Composition

____________________

4. Music: Performance

____________________

5. Visual Art

____________________

6. Writing

____________________

7. Dance/Movement

____________________

8. Other Creative Arts

____________________

9. Building & Design

____________________

10. Leadership

____________________

11. Entrepreneurship

____________________

12. Sports/Athletics

____________________

13. Learning

____________________

14. Teaching/Coaching

____________________

15. Relationships

____________________

16. Serving, Helping, Volunteering

____________________

17. Nature, Ecology 

____________________

18. Animals

____________________

19. Computers

____________________

20. Comedy

____________________

21. Speech

____________________

22. Spirituality

____________________

23. Drama, Theater

____________________

24. Photography/Film

____________________

25. Living a Certain Way

____________________

26. Reading

____________________

27. Advocacy

____________________

28. Family

____________________

29. Outdoor Life

____________________

30. Journalism

____________________

31. Mechanical, Engineering

____________________

32. Solving Social Problems
____________________

Exploring My Own Past

(An interview with someone who knew me when I was younger)

The person I interviewed was: _____________________________

This person knew me when I was _____ years old.

When I was younger, what did I like to do?

Where did I like to go?

When I was younger, what always made me smile or laugh?

When I was younger, what did I want to be when I grew up?

When you think about two or three things I loved to do, were they alike in some way? (For instance, were they all related to art or to sports? Were they all quiet activities? Did they all involve me playing with other people?)

What else can you tell me about who I was when I was younger?

7

Places Where Sparks Can Be Ignited  

A spark can be lit from just about anywhere. The book Passionaries: Turning Compassion to Action highlights a number of teenagers who uncovered their spark in some unusual ways:

A magazine article. Eleven-year-old David Levitt needed to find a community-service project to do as part of his bar mitzvah. He happened to read an article in Parade magazine written by the founder of the Kentucky Harvest project, which focuses on “foodraising” instead of “fundraising.” That magazine article started David on his quest to collect leftover food from school cafeterias and food suppliers and provide it to homeless shelters and free food kitchens for the poor. 

Eavesdropping. Eight-year-old Brandon Keefe was sick, and his mother needed to bring him along to a meeting that she couldn’t cancel. As Brandon sniffled and played a handheld video game, he heard someone mention that the children’s home needed books for its library. The next day at school, the teacher asked the class to brainstorm community service ideas. Brandon’s hand shot up, and he told them about the children’s home’s needs. When the fund drive was done, the school had collected 847 books to donate.

Television. Eleven-year-old Trevor Ferrell was shocked when he saw a TV news story about people who lived and slept outside. He convinced his parents to take him to a homeless person sleeping on the street in his community where Trevor gave away his blanket and pillow. After that, Trevor’s passion grew, and his family helped him prepare hot meals and sandwiches for 100 people every night. 

A natural disaster. Fourteen-year-old Michael Spencer volunteered to help when a tornado struck his hometown in Arkansas. After helping provide shelter, food, and medical help, he was hooked. He became a CPR and first-aid instructor, and a lifeguard trainer. When he went to college, he spent all his school breaks and summers volunteering full time for the national Red Cross headquarters.

A news story. “When I was 12, I heard on the news that slavery was still going on in many parts of the world,” says Zach Hunter. “And I felt that I couldn’t sit by and let this sort of thing happen. I felt that it wasn’t enough to feel bad.” Zach began asking students at his school to contribute loose change to donate to anti-slavery organizations. Zach also looks for every opportunity he can to speak out on the matter, because it’s something he believes needs to change.

It Begins with a Spark: Lesson Plan 2

Main Concept: The More Spark Supporters, the Better!
Before the lesson

Read through the lesson and the Lesson 2 handout. 

If you tallied your students’ spark clusters and/or sparks (or if you had students in math class find percentages or make charts/graphs), choose a way to share that information with the class (print out the tally and hand out; write the top ten clusters for your class and the number of sparks chosen in each on the board).

If you teamed with an art teacher, take some time for viewing and discussing the spark image your students created.

Objectives

In this lesson, young people will:

· Learn about the importance of adult support

· Make plans to try at least two ways of expanding their “dream team”

Materials

You will need:

· Lesson plan and copies of handout

· Video and discussion guide, plus equipment for showing the video (both available at www.IgniteSparks.org)

· Optional: Print the names of the five types of spark supporters (from the handout) on large pieces of paper or poster board. 

Opening (10 minutes)

Ask for brief impressions and reactions to the class’s array of spark clusters and its diversity (or potentially lack thereof).


Return to students the handout from Lesson 1. Ask whether they have thought about their choices of clusters and sparks since that lesson. Then ask: If you were going to start developing one of those sparks, who do you think might be helpful to you? Or if you already have a spark you’re working on, who is already helpful to you? What do they do? (Encourage, model, provide opportunities, teach, mentor, attend performances, show how to do things, work alongside, solve problems). Remind them of the Steven Spielberg story and ask who helped him and how (his parents, support even though they thought activities were odd, bought him movie camera, let him explode cherries in kitchen!).


After several responses, share with students the idea that every person who is famous or is very good at an activity has had help along the way from various people—especially before they were adults themselves. Say: In the next activity we’re going to look at the many possible sources of support for your sparks, who your current “spark supporters” are, and how you might recruit more.
Spark Video Activity (15-20 minutes)
Cue up the Sparks Matter: Finding Your Spark video from the Search Institute website (www.IgniteSparks.org). Guide the students in discussing three main points of the video: the variety of the young people’s sparks, how important the sparks are to them, and the kinds of people who are their spark supporters. You can use the online video discussion guide for more ideas of questions and points to discuss.

Exploring Your Own Past Activity (15-20 minutes)


Begin the activity by asking about the “exploring your own past” interview. How many students interviewed someone who knew them when they were younger? Was it fun? Did the person you interviewed tell you any funny stories or memories about you when you were younger? Did you discover anything about yourself you hadn’t known before or had forgotten? Did anyone get any new ideas about sparks they’d like to try or develop?

Pass out the small pieces of paper and have students write privately on the paper one of the things they wanted to be when they were young. Gather the slips and allow a student to choose one, read it aloud, and see if the class can guess who it is. (If you have time and the students seem engaged, you could create a poster together of all the different things you and your students wanted to be when you were little.) Do this several times. Then say something like:


There are many ways adults can support you in your spark exploration. One of those ways is to help you know who you are, remembering the things you’ve liked ever since you were a small child. Sometimes those old “likes” can lead you to a great spark when you’re in high school. 

Build a Dream Team
Remind students that when teenagers can explore and name a spark and have “spark supporters” who know their spark and help them develop, practice, and express it, they are:

More likely to have good grades

Less likely to experience depression

More likely to be physically healthy

Less likely to engage in acts of violence toward others

More likely to have a sense of purpose

Read together or take turns reading aloud the front of the handout. Ask for hands of students who can name a spark supporter in their lives. Remember that some students may have great support at home and others will not; be sensitive to this and tell students that whether they have support at home or not, they can put together a great “dream team.” If you call on a few students to talk about their supporters, ask them to name the spark supporter, their relationship to the student, and what that supporter does to support them.

Variation: If you have more time, expand the activity by posting signs in different areas of your room for the types of people who can be spark supporters. Have students work in small groups together at each station to brainstorm together who their spark supporters are or could be.


Have students turn over their handout and consider who their spark supporters are and who else they would like to have as a spark supporter; they can jot notes in the concentric circles. Then have each student write at the top of the handout page two ways they will try to add a spark supporter to their team during the next week. Mark on your calendar a reminder to ask young people about their experiences with seeking new spark supporters.

Teacher Tip: Throughout the next few months, remind students to add to their dream team when a new opportunity presents itself (e.g., you have a guest speaker in the classroom; check in with the speaker, then ask whether any students have a spark that the guest speaker might be able to help them with).

Teaming: Language arts or history classes could combine this activity with study of famous writers or other famous people in history. Use the idea of spark supporter to have students analyze who the spark supporters were for people like Amelia Earhart, John Glenn, Henry David Thoreau, Abraham Lincoln, Mahatma Gandhi, and Emily Dickinson. Or have students seek quotations that speak to some aspect of sparks and make posters of them.
Next Time

The next lesson will guide students in imagining how their spark might be developed and expressed in the future and in how to draw connections between their current activities—in school and out of school—and that possible future.

Build Your Own Dream Team

 Name __________________________

Getting some support from caring adults (and peers!) to pursue and develop your sparks can be the difference between a dream and a dream-come-true. When you gather enough spark supporter around you, they can form just the “dream team” you need. People rarely find all the support they need from their family, though. You can find more support and encouragement, options and opportunities, for your spark from other adult mentors—if you just ask. If you’re ready to start building your “dream team” of supporters, try these ideas. (Don’t give up if the first person or two are too busy.)

Your Family

Lots of youth find their greatest encouragement and support from their family: parents or guardians, aunts and uncles, grandparents, and siblings. Not sure whether family members know what your sparks are? Why not tell them, ask about their sparks, and see whether you have one or more in common.

Your Neighbors

Neighbors can be one of the most under-used resources in a community. Ask your parents  or other adults you live with whether they know any good neighbors who share your interest in engineering, or gardening, or animals.

Your Community

If your family belongs to a church, temple, synagogue, or mosque, that can be a great place to search for spark supporters. Responsible, caring adults there could be mentors, teachers, coaches, or fans of your abilities in gymnastics, cooking and baking, or chemistry. If you belong to a youth organization like Boys and Girls Clubs or YWCA/YMCA, that’s another possibility. And mentoring organizations like Big Brothers Big Sisters can match a young person with an adult who’ll be her or his mentor.

Your School

Teachers, counselors, coaches, social workers, and paraprofessionals want to help young people find themselves, their sparks, and their path. If you don’t have a strong connection with any adults at your school, ask around. Your peers may know has experience in law enforcement or politics, or who might be willing to start a club for juggling or diving or playing chess.

Your Friends (and Friends-to-Be)

Knowing and exploring your sparks can lead you to better relationships with your current friends. It can also lead you to new friends who share your spark. Take a look at who your friends are and what you do together. Remember that the best friends support and encourage you in your unique sparks. They may even work together with you on it.

How will I start to build or expand MY dream team? ______________________________

_________________________________________________________________________

_________________________________________________________________________

In one color of pen or pencil, write in any spark supporters you have in the different circles (for example, Mom, Aunt Mary, Howard next door, my mentor at the temple, my teammates on the gymnastics team, etc.).

In a second color, write in possible new spark supporters. This could be as specific as a particular coach or teacher or as general as “need new friend to practice my spark with.”

Then go back up to the top and write in how you might go about meeting/finding one of those possible spark supporter and asking if they’ll work with you on exploring, trying, or practicing one of your sparks.
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It Begins with a Spark: Lesson Plan 3

Main Concept: First Steps on the Spark Journey
Before the lesson

Read through the lesson plan and copy the handout for Lesson 3. If necessary, have on hand a copy of the sparks list (at www.IgniteSparks.org and in the back of the Sparks book) so that any student who is unsure of her/his spark or who hasn’t chosen one yet may have examples to choose from for this lesson’s activities.

Objectives

In this lesson, young people will:

· Imagine a positive future for themselves

· Discuss with other students what it might be like to excel at their spark in the future

· Brainstorm steps and supporters that could contribute to developing their spark

Materials

You will need:

· Lesson 3 and enough copies of the handouts for everyone

· Optional: nerf ball and basket

· Optional: a copy of Life Freaks Me Out: And Then I Deal with It, by K.L. Hong

· Materials here depend on any variation(s) you choose for your students, e.g., 

· Spiral of Life: large pieces of blank drawing paper, colorful markers or colored pencils, pens or pencils

Opening (5 minutes)

Share with students that when you open your mind to your dreams and choose a spark to develop, you take the first steps on a journey to a positive future. You create a beginning point by dreaming about possibilities, and you create a destination when you choose the spark and how you’d like to excel at it. What’s left to do is to figure out the goals or steps along the way, and then take the journey!

Spark Goals Activity (35-40 minutes)

Say: Who remembers the definition of a spark? (Passionate interest, something you really love doing or want to try doing, fun and exciting to you, gives you purpose and direction.) Talk about how setting goals for your spark can help you get better at it, learn about it, share it with others, and enjoy it more. Then tell the students you will be doing a short exercise to help them think about how to achieve goals.


Divide the students randomly into 4 equal groups and have them all stand in the front of the room together. Use a small empty wastebasket and a nerf ball or wadded-up piece of paper as a basketball hoop and ball. The groups will illustrate different aspects of setting and achieving goals in the following way:

Group 1. Start with this group. Hand them the ball and basket, and say, “Okay, go ahead and reach your goal.” Don’t give them any other instructions or answer their questions. Wait for a minute or two to see what happens. Then point out that it’s hard to know what to do or how to succeed if you don’t name a goal! Ask: What would be a good goal to set with these objects? (example, have each member of the group make a basket.) Have these students sit down.

Group 2. Place the basket and ball on the floor or desk. Have members of this group move to different corners of the room and face the corners, and tell them they have to stay there during their part of this activity. Set the basket and ball down in the front of the room. Tell the group: Okay, your goal is to each make a basket. Encourage some laughter at the absurdity of the situation. Ask for the students to name what the problem is. (They can’t make progress on their goals if they stand still; they need to be in the right place and going in the right direction to work on their goal.)
Group 3. Have this group divide into two smaller teams. Tell one team to take turns taking (only) one shot at the basket while the other team takes turns standing holding the basket still. (Have them make the shots from at least 10 feet away, so they might miss.) Then have the first team shoot again once each, but this time tell the basket-holders they can move the basket to help the ball go in. Does it make a difference in achieving their goal if someone is helping them?

Group 4.  Have this group also divide into two smaller teams. Tell one team to stand in one particular place to take turns taking one shot at the basket, while one member of the other team stands in front of the basket or blocks it with her/his arms. Ask the first team what they could do to achieve their goal despite this obstacle (Go around it, go over it, simply ask the person to move!)

Group 5. Have Group 5 line up to shoot one at a time at the basket. While the last groups have only had one shot each, this group gets to shoot 3 practice shots, and then have their one shot that counts. Is it helpful to achieving your goal to spend some time practicing?
Processing: So, what are the lessons we just learned about sparks and spark goals?

1.  Need to set a goal to know what to do.

2. Can’t make progress on goal if you stand still or stay in the wrong place.

3. It’s easier to achieve a goal when you have some help.

4. To achieve a goal, you have to figure out how to get around obstacles and find people who will help rather than get in the way.

5. It’s helpful to spend time practicing so you can achieve your goal.

Have students choose one of their sparks (the same one they used in earlier activity or a different one; people’s sparks can change!) and then use colored pencils to fill out the Sparks Goals worksheet. Ask for volunteers to share their spark goals and what they will do today to start working toward those goals.

Variation: Have students break into groups of five and each group goes through the five different group activities.

Teaming: Share this activity with the other teachers of your grade. See if there’s a way the other teachers can reinforce these lessons on goal setting in their classes.

First Steps on the Journey Activity (20-40 minutes, depending on chosen variations)


On the front page of the handout is a chart with two examples filled in. On the back is a blank chart for students to fill in. Walk the students through the examples on the first side, reading the headings and the filled-in ideas or having students read them. Then have students work in small groups to brainstorm together for each person’s spark a similar chart. If they have extra time, they can do more than one spark per person.

Variations: The Spiral of Life. A more visual way to start creating a “spark path” is to draw one. This could involve teaming up with an art or design teacher, so students begin thinking about and jotting down important events with you, then do the actual drawing and labeling in an art class. Use a big sheet of paper and colored markers to draw a big spiral. Tell students: The very center of the spiral is when you were born. The point farthest out is your destination, an event from your future in which you have very successful in one of your sparks. Begin to label important events that have led you to the spark you have or are interested in now. If your spark is science and being an astronaut, for example, you might mention seeing Apollo 13 for the first time or a book you read that inspired you. Include classes, clubs, help from coaches and teachers, encouragement from spark supporters, anything that has helped you get to this spark. Once you get a few times around the spiral, label today, and then start to imagine what important events in the future will help lead you to being an astronaut. The first ones might be high school graduation or borrowing a good telescope, or finding a club about traveling in space.
Hunt it down! Have students start a library or Web search to see how much they can find out about paths to their spark. If there’s not time to do it now, have them begin by brainstorming some good search terms (for example, “requirements astronaut” or “space shuttle pilot” or “Mars atmosphere”). Say: Think about some possible Web sites to check out (for example, NASA.gov). See how much you can find out in 15 minutes. Take notes so you can keep track of what you’re learning. Be ready to talk about what you’ve learned.”

Processing: Say: As you look at the charts you have filled in, mark with a star any of the “ways to find out” that you could do at school. Mark with a check any that you can do at home or somewhere else in your neighborhood. Then choose one of the ways that you would most like to do and circle it and make it a small goal for yourself. Write a date alongside for when you think you could have it completed. Invite students to share aloud, if you have time, what their goals are.

Take it further: Take this lesson a step further by showing students how to break a goal down into small activities and give it a timeline.

Another way to take the lesson further is to share with interested students (or for extra credit) two relevant chapters of the book Life Freaks Me Out: And Then I Deal with It (Reassuring Secrets from a Former Teenager), by K.L. Hong, published by Search Institute for teens and available in your school’s high school library. The relevant chapters are Chapter 8 (“If you want to be happy, find what you love to do”) and Chapter 9 (“You can do more than you think you can”).

Friends don’t let friend lose their sparks! Activity (20 minutes)

Ask your students to think about how they have chosen their friends over the past few years. Are they other kids they’ve known since elementary school or middle school? Are they close neighbors? Other members of a team they are on? People who share their interests? People who have wanted to be friends with them? People they think are unusual, or fun, or daring, or funny?


One way they can either strengthen friendships or begin new ones is to know about and support each other’s sparks. Share with students the Friends handout. Ask them to work with or interview another student about their opinions and ideas on these questions. Be sure to have students switch so each student asks and answers the questions.


Choose a way to have students share their ideas; you might make a list on the board of Things a Good Friend Would Say or Do and Things a Not-Very-Good Friend Would Say or Do.


Variation: Create some role-play situations in which students are able to consider what a good friend would say or do, and what a not-very-good friend would say or do. The main point should be that good friends are encouraging, positive, and help with practice and problem solving. Not-so-good friends tease, predict failure, say you’re not good enough, or try to get you to just hang out rather than do something with one of your sparks.

First Steps on the Journey 


          Name ______________________
Look at the examples here, then use the blank chart on the other side to begin sketching in some steps on the pathway for one of your sparks or potential sparks. (If you need more room, draw the chart on a larger piece of paper or in a computer document.)

	Experiences I Want to Have
	What I Might Need to Know About
	Ways to Find Out 

	To fly on the space shuttle; to be an astronaut; to be first person to live on the Mars colony
	What zero gravity is like

How to find my way in outer space

How to operate a complicated space ship

How dangerous the Martian atmosphere is to humans

What colleges are best for preparing me

How to be healthy enough to go into space

What the odds are of having things go wrong during a space flight


	Visit NASA.gov

Watch “Apollo 13”

Get help from school counselor in finding out about college

See if there’s a school or community Space Club

Take science and math classes

Read an autobiography by an astronaut

Read a science fiction novel about living on Mars

Study the history of the U.S. space program

Make my next project or paper be something about Mars



	Be a very good, well-known musician; have a real impact on a world issue through one of my songs


	How to play an instrument

How much I have to practice to become an expert

What it’s like to play, sing, or dance on a stage 

How performers get over any jitters they might have

How to read music and write lyrics

What kinds of music have had an impact on the world
	Join the school band, orchestra, chorus, or choir

Read magazine articles about your favorite musicians 

Take lessons from another musician or singer

Google “stage fright”

Take a history of music class

Ask a history teacher what kinds of music have made a difference in historical events

Study and write poetry


First Steps on the Journey
	Experiences I Want to Have
	What I Might Need to Know About
	Ways to Find Out 

	(My spark and how I want to use it)


	
	


Friends don’t let friends lose their sparks!

When people encourage us, remind us to keep trying, or remind us to keep on practicing to get better at something, they are supporting our sparks. One of the best things you can do for yourself is surround yourself with friends who support you in this way! Think about the friends you have now as you answer the following questions.

Which of my friends helps me with my sparks?

What do they do that helps?

Do any of my friends tease me about or make fun of my sparks? Do any of my friends tell me I’m not good enough at my sparks or try to get me to miss practice or skip school?

How could I help someone else with his or her spark?

Who will I help today with her or his sparks?
I wish I had more friends who ____________________________________

______________________________________________________________

______________________________________________________________

Going Beyond the Lessons

There are many possibilities for continuing, expanding, or deepening your and your students’ understanding of sparks. Here are just a few ideas:

· Connect students’ sparks to your curriculum and to your efforts in differentiating instruction. For example, a student whose spark is math could:

· read a biography of a famous mathematician;

· study the history of math’s development in Egypt and elsewhere;

· use proportions, ratios, and patterns in creating artworks;

· seek uses of mathematics in a daily newspaper or a magazine;

· explore the use of math in music;

· and create polls and resulting statistics for the school newspaper or yearbook.

· Consider joining with your students in doing each of the activities; you’ll be modeling that people can explore, name, and develop sparks at anytime during their lives.

· Touch back at various times in your classroom on sparks, spark supporters, and taking steps on the journey. Remind students that these can be ongoing activities that help them get the most out of school, out of life and out of their potential

· Have students repeat an activity when they discover or explore different sparks.

· Work with a school librarian to create a display of biographies and autobiographies that highlight a person’s spark; be sure to cover both common and unusual spark clusters.

· Offer students the option of bringing home to their parents a Sparks Interview that you or they create, then look for connections between students’ and parents’ sparks. (One student’s parent could become another student’s spark supporter!)

· Help students bring their positive visions down to earth by guiding them in creating a set of goals to reach and steps on the way.

· Identify the sparks of your school’s faculty and staff. Consider having an event in which staff and students gather by spark clusters they favor to discover possible great connections, new clubs needed at the school, etc.

· See the next two pages for a way to chart a spark landscape: a spark, the spark supporters, and the settings where that spark is developed or expressed.

	Taneesha’s Spark Landscape

	
The Spark
The Spark Supporters
The Spark Places

	



	Great things that come from developing this spark

	· Believing in herself

· Focus

· Ambition

· Gratefulness

· Opportunity to give back


Excerpts from Sparks: How Parents Can Help Ignite the Hidden Strengths of Teenagers, by Peter L. Benson (San Francisco: Jossey-Bass, 2008).
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	____________________ Spark Landscape

	
The Spark
The Spark Supporters
The Spark Places

	



	Great things that come from developing this spark

	


Adapted from Sparks: How Parents Can Help Ignite the Hidden Strengths of Teenagers, by Peter L. Benson (San Francisco: Jossey-Bass, 2008).

Handout copyright © 2009 by Search Institute, www.search-institute.org.

It Begins with a Spark: Lesson Plan Feedback


You are the first group to test these lesson plans about Sparks. Thank you for diving in to help your students discover and explore their sparks. In order to build out a full year curriculum, we would appreciate your feedback on these lessons. All ideas are gratefully welcomed. Feel free to tell us what worked, what didn’t and what you think might make the lessons better!

Questions

Which lessons did you present? 

To what grade did you present the lessons? 

How many students were in the class? 

Did the students understand the description of spark? 

What did you add to the description/ideas that seemed to help students understand it better?

How did students respond to the idea of spark? With interest? Boredom? Excitement? Other?

Were there questions from students that you found difficult to answer?

Were the resources (books, videos, etc.) suggested for the lessons useful and appropriate?

Do you have suggestions for modifications or alternative activities?

What else should we know in order to improve the lessons for next year?

Acting





Mother





YMCA Summer Job





Three Teachers





Guidance Counselor





Two YMCA Staff





High School Drama Teacher





Mrs. Garcia





Father








High Schools Plays














School 


Plays





Community Theater








The Back Porch














Back
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